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ABSTRACT This study investigates the internalization of Islamic Religious Education (PAI) values and
their impact on fostering a religious culture atMA Pondok Pesantren Singa Putih, Prigen, Pandaan. The
importance of this research lies in enhancing the moral and ethical framework within the educational
environment. The studymeticulously examines the planning, implementation, and assessment phases
of internalizing PAI values using a descriptive qualitative methodology. Data were gathered through
interviews, observations, and document analysis, then systematically processed through reduction,
display, and verification. Findings indicate that the internalization process is a collaborative effort
involving the principal, committee members, and teachers. These values are embedded into both
extracurricular and intracurricular activities. Teachers play a pivotal role in executing these plans, en-
suring that religious teachings permeate all subjects. Regular supervision and feedback mechanisms
are in place to maintain adherence to these values. Student participation is encouraged through struc-
tured guidance and positive reinforcement, while the principal provides additional support to those
less engaged in religious activities. Evaluation occurs at the end of each academic semester, focusing
on teacher performance and the effectiveness of religious activities. This study underscores the suc-
cessful integration of PAI values in nurturing a robust religious culture within the school, demonstrating
the critical role of collaborative efforts and systematic evaluation in achieving this goal.
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1. INTRODUCTION
Islamic Religious Education (PAI) plays a pivotal role in
shaping the religious and moral fabric of students, partic-
ularly in educational institutions that aim to foster a strong
religious culture. However, previous studies have high-
lighted several challenges in effectively internalizing PAI
values. These challenges underscore the necessity and sig-
nificance of the current study.

One major challenge identified in prior research is the
need for a cohesive strategy for integrating PAI values
across the curriculum. Studies have shown that when re-
ligious education is isolated from other subjects, students
struggle to see its relevance in their daily lives and broader
education (Affandi et al., 2014; Sihombing et al., 2023). An-
other challenge is the inconsistent involvement of critical
stakeholders such as teachers, principals, and committee
members. Effective internalization of religious values re-
quires a concerted effort fromall parties involved, yet previ-
ous research has highlighted gaps in collaboration and com-
munication.

Moreover, empirical evidence suggests that the lack of
regular assessment and feedback mechanisms hinders the
sustained implementation of PAI values. For instance, a

study by Handayani & Wijaya (2024) and Zainuddin et al.
(2023) revealed that schools with robust evaluation pro-
cesses tend to exhibit stronger religious cultures, as contin-
uous monitoring and feedback help refine teaching meth-
ods and activities to better align with spiritual values.

Additionally, the motivation and engagement of stu-
dents in religious activities have been identified as critical
factors. Research indicates that students are more likely
to internalize religious values when actively involved in ex-
tracurricular and extracurricular religious activities. How-
ever, there is a noticeable gap in strategies to encourage
and sustain student participation, with some schools need-
ing more guidance and commendation frameworks to mo-
tivate students.

The internalization of Islamic Religious Education (PAI)
values in high school settings holds significant potential for
enhancing the religious culture within educational institu-
tions. This research focuses explicitly on MA Pondok Pe-
santren Singa Putih in Prigen, Pandaan. It aims to explore
the systematic approach and impact of embedding these
values into the school’s daily routine and curriculum.

One of this study’s key advantages is its comprehensive
approach to understanding the multifaceted process of in-
ternalizing religious values. The research delves into the
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planning, implementation, and assessment stages, provid-
ing a holistic view of the strategies and outcomes. This
comprehensive perspective ensures that every aspect of
the internalization process is thoroughly examined and un-
derstood.

Another advantage is the study’s emphasis on collab-
oration among key stakeholders, such as the principal,
committee members, and teachers. This collaborative ap-
proach ensures that the internalization of PAI values is not
an isolated effort but a coordinated and cohesive strategy.
The study highlights the importance of shared responsibil-
ity and collective effort in fostering a robust religious cul-
ture by involving various stakeholders.

The study also underscores the integration of PAI val-
ues into extracurricular and extracurricular activities. This
dual approach ensures that religious teachings are not con-
fined to specific subjects but are woven into the educa-
tional experience. Such integration helps students see the
relevance of spiritual values in all aspects of their lives, pro-
moting a more profound and sustained internalization.

Empirical evidence from previous research supports
the importance of internalizing religious values in educa-
tional settings. For instance, a study by Nasir and Ahmad
(2017) found that schools with a strong focus on religious
education and values experienced higher levels of student
moral development and ethical behaviour. Similarly, re-
search by Rahman and Yusof (2018) demonstrated that in-
tegrating religious teachings into the curriculum positively
impacted students’ character and academic performance.

Moreover, a study by Syarifuddin and Zainuddin (2019)
revealed that schools with a robust religious culture re-
ported lower incidences of disciplinary issues and higher
student engagement and satisfaction levels. These findings
underscore the effectiveness of embedding religious values
in fostering a positive and conducive learning environment.

In conclusion, this study aims to build on the existing
body of knowledge by providing a detailed analysis of the in-
ternalization of PAI (Pendidikan Agama Islam) values at MA
Pondok Pesantren Singa Putih. By highlighting the advan-
tages and offering empirical evidence, this research seeks
to contribute valuable insights into the strategies and out-
comes of integrating religious values in high school settings.
The findings are expected to offer practical recommenda-
tions for educators and policymakers striving to enhance
religious culture within educational institutions.

In light of the existing challenges, the current study
aims to address gaps by analyzing the planning, implemen-
tation, and assessment processes involved in internalizing
PAI values at MA Pondok Pesantren Singa Putih, Prigen,
Pandaan. By systematically examining the collaborative ef-
forts of critical stakeholders, the integration of religious
teachings across subjects, and the evaluation mechanisms
in place, this research seeks to provide a comprehensive
understanding of how PAI values can be effectively inter-
nalized to enhance the religious culture within the school
setting.

This holistic approach underscores the importance of a
well-rounded educational framework and ensures that reli-
gious teachings are seamlessly woven into everyday learn-
ing experiences. Through this study, we hope to pave the
way for future research and practical applications to fur-
ther the mission of creating a nurturing and spiritually en-
riching educational environment.

2. METHODS
This study adopts a descriptive qualitative methodology to
thoroughly examine the internalization of Islamic Religious
Education (PAI) values and their impact on enhancing the
religious culture at MA Pondok Pesantren Singa Putih, Pri-
gen, Pandaan. The following steps outline the systematic
approach taken in this research:

a. Planning Stage (Nalarsih et al., 2024):

• Initial Meetings: Conducted with the principal,
committee members, and teachers to outline
the objectives and strategies for internalizing
PAI values.

• Strategy Development: Formulated a compre-
hensive plan integrating PAI values into both ex-
tracurricular and intracurricular activities.

• Resource Allocation: Assigned roles and respon-
sibilities to teachers and staff to implement the
plan effectively.

b. Implementation Stage (Darmayanti, 2024)

• Curriculum Integration: PAI values were embed-
ded in all subjects to ensure a holistic approach.

• Extracurricular Activities: Organized various re-
ligious activities such as daily prayers, spiritual
lectures, and community service projects.

• Teacher Empowerment: Teachers were given
the authority to implement the plans and were
provided with the necessary training and re-
sources.

• Supervision and Monitoring: Regular supervi-
sion by the principal and senior teachers to en-
sure adherence to the plan and provide immedi-
ate feedback.

c. Assessment Stage (Nuraini et al., 2024)

• Performance Evaluation: Conducted at the end
of each academic semester to assess teacher
performance and the effectiveness of religious
activities.

• Student Participation: Monitored and evalu-
ated students’ engagement in religious activities,
with guidance and commendations provided to
encourage active participation.

• FeedbackMechanisms: Collected feedback from
students and teachers to identify areas for im-
provement and make necessary adjustments.

2.1 Empirical Evidence
The effectiveness of the methodology employed in this
study is supported by empirical evidence from previous re-
search:

• A study by Asfiati et al. (2023)and Akib et al. (2024)(As-
fiati et al., 2023; Muh Akib et al., 2024) Demonstrated
that integrating religious values into the curriculum
significantly improved students’ moral and ethical be-
haviour.

• Research by Rahman and Azhar (2018) Found that
schools with a strong emphasis on religious education
reported higher student participation in religious ac-
tivities and better overall academic performance.
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FIGURE 1. Steps Outline the Systematic

• Case Study by Suryadi (2020) Highlighted the role of
active supervision and teacher empowerment in suc-
cessfully internalizing religious values within an edu-
cational setting.

This systematic approach ensures a comprehensive un-
derstanding of the internalization process and its impact on
enhancing the religious culture within the school setting.

3. RESULT & DISCUSSION

3.1 Planning Phase of Internalizing PAI Values
The planning phase is pivotal for successfully integrating
Islamic Religious Education (PAI) values into the school
culture at MA Pondok Pesantren Singa Putih. This phase
includes setting clear objectives, developing relevant cur-
ricular and extracurricular activities, and coordinating ef-
forts among various stakeholders. Research has shown that
strategic planning, with input from school leaders, teach-
ers, and community members, significantly enhances the
effectiveness of moral education programs (Hassan & Su-
laiman, 2019).

Experts in educational planning emphasize the neces-
sity of a collaborative approach. For instance, Dinham
and Scott (2000) argue that involving multiple stakehold-
ers in the planning process ensures that the diverse needs
and perspectives of the school community are addressed,
leading to more robust and inclusive educational strate-
gies. Similarly, Ahmad et al. (2023) and Lukmana Sari et
al. (2023) highlights the importance of shared vision and
collective responsibility in educational change, suggesting
that when school leaders, teachers, and community mem-
bers work together, the implementation of educational val-
ues becomes more coherent and impactful.

Empirical evidence supports these claims. A study con-
ducted in Indonesia by Hasbullah (2015) demonstrated that
schools with well-structured planning phases, which in-
cluded regular meetings and collaborative goal-setting ses-
sions, were more successful in embedding religious values
into their school culture. Hasbullah’s research involved in-
terviews and observations in several schools, revealing that
those with comprehensive and inclusive planning phases
reported higher levels of student engagement and moral
development.

Furthermore, research from Malaysia by Hassan and
Sulaiman (2019) corroborates these findings. Their study
involving Islamic schools showed that strategic planning
meetings, which included input from teachers, administra-
tors, and community leaders, resulted in more effective
moral education programs. These programs improved stu-
dents’ religious knowledge and positively influenced their

behaviour and attitudes, fostering a robust religious cul-
ture within the schools.

In the MA Pondok Pesantren Singa Putih context, the
planning phase involved regular comprehensive meetings
to align religious education goals with the overall educa-
tional framework. These meetings included discussions on
curricular and extracurricular activities designed to inter-
nalize PAI values. The active participation of the principal,
committee members, and teachers in these meetings en-
sured that the planning processwas inclusive and reflective
of the school’s compelling vision (Laila et al., 2023; Ikhwan-
nudin et al., 2023).

In conclusion, the planning phase at MA Pondok Pe-
santren Singa Putih exemplifies the critical role of collab-
orative and strategic planning in the internalization of PAI
values. Previous studies’ empirical evidence underscores
the importance of involving multiple stakeholders in plan-
ning to enhance the effectiveness of moral and religious ed-
ucation programs.

3.2 Implementation of PAI Values
The implementation phase focuses on integrating PAI val-
ues into daily school activities, including extracurricular ac-
tivities. Teachers play a pivotal role in this process by incor-
porating religious teachings across various subjects. Previ-
ous studies have shown that when teachers actively inte-
grate spiritual values into their teaching practices, students
are more likely to internalize them (Suharsiwi et al., 2023;
Yazid et al., 2023). In this study, teachers at MA Pondok
Pesantren Singa Putih were observed embedding religious
principles in their lesson plans and classroom interactions.

To delve deeper into this topic, scholars from various
countries have emphasized the significance of integrating
religious education within the broader curriculum. For in-
stance, research conducted in Malaysia by (Erika Amanda,
2023; Kusumawati et al., 2023) highlighted that incorporat-
ing Islamic values in science and humanities subjects sig-
nificantly enhances students’ development and ethical un-
derstanding. Similarly, a study in Indonesia by Nuhayati
& Hamid (2020) demonstrated that schools which success-
fully internalize PAI values report higher levels of student
engagement and a stronger sense of community.

Empirical evidence supports these claims. A compre-
hensive study by the Ministry of Education in Turkey (2017)
found that students exposed to a curriculum enriched
with Islamic teachings exhibited improved academic per-
formance and better social behaviour. This is corroborated
by research from Saudi Arabia, where Al-Ghamdi (2021) ob-
served that integrating religious principles into school ac-
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TABLE 1. Research Methodology Steps

Step Description Evidence from Previous Research

1. Planning Stage Initial meetings, strategy develop-
ment, resource allocation

Ali & Hassan (2015)

2. Implementation Stage Curriculum integration, extracurric-
ular activities, teacher empower-
ment, supervision and monitoring

Rahman & Azhar (2018)

3. Assessment Stage Performance evaluation, student
participation, feedback mecha-
nisms

Suryadi (2020)

tivities led to a more cohesive and respectful school envi-
ronment.

PAI values are implemented using a structured ap-
proach at MA Pondok Pesantren Singa Putih. Religious
teachings are embedded into various aspects of the school
experience. For example, morning assemblies begin with
recitations from the Quran, and moral lessons are woven
into subjects like history and literature. Extracurricular ac-
tivities such as religious study groups and community ser-
vice projects reinforce these values (Arifin et al., 2024).

Teachers at the school receive regular training to en-
sure they are well-equipped to integrate religious princi-
ples into their teaching. This ongoing professional develop-
ment is crucial, enabling educators to remain current with
effective pedagogical strategies and spiritual knowledge.
Additionally, the school’s administration actively monitors
the implementation process, providing feedback and sup-
port to ensure consistency and effectiveness.

In conclusion, the integration of PAI values at MA Pon-
dok Pesantren Singa Putih exemplifies a successful model
of fostering a religious culture within an educational set-
ting. The collaborative efforts of teachers, administrators,
and students, backed by systematic evaluation and empiri-
cal support from international studies, underscore the im-
portance and efficacy of this approach.

3.3 Role of Teachers and School Leaders
Teachers and school leaders are instrumental in internaliz-
ing PAI values (Zamzamet al., 2023). They act as rolemodels
and mentors for students, guiding them in understanding
and practising Islamic teachings. Research by Ahmed (2017)
highlights the importance of teacher-student relationships
in fostering moral and ethical development. The MA Pon-
dok Pesantren Singa Putih study found that teachers and
the principal actively mentored students, providing them
with the necessary support and guidance to engage in reli-
gious activities.

Empirical evidence from previous studies reinforces
this notion. For instance, a survey conducted by Inganah
et al. (2023) and Sihombing et al. (2023) in Malaysia demon-
strated that teachers who embody Islamic values could sig-
nificantly influence students’ attitudes and behaviours. The
research indicated that students were more likely to inter-
nalize religious values when they observed their teachers
practising them in daily interactions. Similarly, a study by
Rahman (2016) in Indonesia found that religious role mod-
els within the school environment positively impacted stu-
dents’ moral development, leading to a more profound ad-
herence to Islamic principles.

In the MA Pondok Pesantren Singa Putih context, the
collaborative effort between teachers, the principal, and

committee members plays a critical role in this internal-
ization process. Teachers are responsible for delivering
religious content during lessons and integrating these val-
ues into extracurricular activities. This approach ensures
that students encounter and practice religious teachings
throughout their school day, thus reinforcing their under-
standing and commitment.

Furthermore, the study highlights the importance of
structured guidance and positive reinforcement. Teachers
and school leaders provide continuous support and feed-
back to students, helping themnavigate their religious jour-
ney. This support is crucial, especially for students strug-
gling with engaging in spiritual activities. The principal’s
role is particularly significant in offering additional assis-
tance and motivation to these students, ensuring that no
one is left behind in the internalization process.

Empirical studies from various countries provide addi-
tional insights into the effectiveness of such an approach.
For instance, a survey by Sulaiman and Hamzah (2018) in
Saudi Arabia found that schools with a strong emphasis on
religious education and the active involvement of school
leaders in students’ religious activities reported higher lev-
els of religious commitment and moral behaviour among
students. These findings align with the outcomes observed
at MA Pondok Pesantren Singa Putih, where the systematic
evaluation and regular feedback mechanisms contribute to
successfully internalizing PAI values.

In conclusion, teachers and school leaders play a piv-
otal role in fostering a religious culture within the school.
Their active involvement, with structured guidance and em-
pirical support from previous studies, underscores the im-
portance of a collaborative and systematic approach to in-
ternalizing Islamic Religious Education values. This study
demonstrates that such efforts can lead to a robust and en-
during religious culture, benefiting students’moral and eth-
ical development.

3.4 Student Participation and Engagement
Encouraging student participation and engagement is es-
sential for successfully internalizing Islamic Religious Edu-
cation (PAI) values. Critical strategies include structured
guidance, positive reinforcement, and additional support
for less engaged students. According to a study by Abdul-
lah& Hasyim (2023) and Listiyanti & Hasyim (2024), student
engagement in religious activities increases significantly
when they receive consistent encouragement and recogni-
tion from their teachers. This finding is corroborated by
other research studies conducted in different regions and
educational settings (Basri et al., 2023; Pandia et al., 2023).
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3.4.1 Empirical Evidence from Previous Studies
A study by González-Howard & McNeil (2016) and Yuni-
wati & Arshad (2024) conducted in several high schools in
Malaysia found that students who participated in religious
activities more frequently showed better moral and ethi-
cal development than those who did not. The study high-
lighted the importance of regular and structured religious
activities in fostering a religious culture within the school
environment.

Similarly, a research study by Saleh and Rahman (2019)
in Indonesia demonstrated that internalizing PAI values
through extracurricular activities significantly improved
students’ understanding and practice of Islamic teachings.
The study emphasized the role of teachers in providing con-
sistent guidance and positive reinforcement to encourage
student engagement.

AtMA Pondok Pesantren Singa Putih, various programs
and activities have been designed to motivate students to
participate actively in religious practices. These include
daily prayers, spiritual study groups, and community ser-
vice activities that align with Islamic teachings. Teachers at
the school play a pivotal role in encouraging student partic-
ipation by providing structured guidance and positive feed-
back Affandi et al. (2014). This approach nurtures a religious
culture and fosters students’ sense of belonging and com-
munity.

For instance, during the implementation phase, teach-
ers are actively involved in planning and organizing re-
ligious activities that are both engaging and educational.
They also support less engaged students in spiritual prac-
tices, ensuring they can participate and benefit from these
activities.

Regular supervision and feedback mechanisms are in
place to maintain adherence to PAI values Sah et al. (2022);
Wahid & Arifin (2024) The principal and committee mem-
bers regularly assess the effectiveness of religious activities
and provide feedback to teachers to ensure continuous im-
provement. Evaluation occurs at the end of each academic
semester, focusing on teacher performance and the effec-
tiveness of religious activities in fostering a religious cul-
ture within the school.

In conclusion, the internalization of PAI values at MA
Pondok Pesantren Singa Putih has been successful due to
the collaborative efforts of teachers, the principal, and com-
mittee members. Structured guidance, positive reinforce-
ment, and additional support for less engaged students
have proven effective strategies in encouraging participa-
tion and engagement in religious activities. This study un-
derscores the critical role of systematic evaluation and con-
tinuous improvement in achieving the goal of nurturing
a robust religious culture within the school (Amaly et al.,
2014; Nuhayati & Hamid, 2020).

3.5 Evaluation and Asesment
Regular evaluation and assessment are crucial to monitor-
ing the effectiveness of the internalization process. This in-
volves assessing teacher performance and the impact of re-
ligious activities on students’ moral development. Empiri-
cal evidence suggests that systematic evaluation helps iden-
tify improvement areas and refine implementation strate-
gies (Santos-Hermosa et al., 2017; Xue et al., 2023). The
study found that at MA Pondok Pesantren Singa Putih,
evaluations were conducted at the end of each academic

semester, focusing on the outcomes of the religious educa-
tion program.

It is essential to consider insights from various experts
and case studies from different countries to explain further
the importance of evaluation and assessment in internaliz-
ing Islamic Religious Education (PAI) values (Rogers et al.,
2006; Thukral et al., 2023).

3.5.1 Insights from Experts and International Perspec-
tives

a. Expert Opinions:
• Dr. Abdul Rahman andDr. Sara Karim’s Research
(2018): Their study emphasizes that regular and
systematic evaluation is essential in religious ed-
ucation to ensure that the intended values are ef-
fectively imparted to students. They argue that
continuous feedback mechanisms provide criti-
cal insights for teachers to adjust their pedagog-
ical approaches, thereby enhancing the overall
impact of religious education..

• Dr. Zainal Abidin (2020): In his research, Dr.
Abidin highlights the role of teacher perfor-
mance evaluation in the success of religious
education programs. He points out that well-
structured evaluation frameworks assess the de-
livery of content and the practical application of
religious values by students in their daily lives.

b. International Case Studies:
• Indonesia: A study conducted in various Islamic
boarding schools (pesantren) across Indonesia
by Hidayat (2017) found that schools with rig-
orous evaluation and assessment protocols ex-
perienced higher levels of student engagement
and moral development. The study concluded
that regular assessments helped in identifying
gaps and improving the curriculum and teaching
methods.

• Malaysia: Research by Abdullah & Mahmud
(2019) in Malaysian Islamic schools demon-
strated that schools implementing systematic
evaluation processes, including both formative
and summative assessments, saw significant
improvements in students’ understanding and
practice of Islamic values.

• Pakistan: Siddiqui (2021) explored the impact
of evaluation in religious education in Pakistani
madrassas. The findings indicated that schools
with active evaluation systems reported better
student behavior and higher academic achieve-
ments, underscoring the importance of continu-
ous assessment in fostering a religious culture.

3.5.2 Empirical Evidence from Previous Studies
To support the claims regarding the importance of evalua-
tion and assessment, the following empirical evidence can
be considered:

• (Basri et al., 2023; Kusumawati et al., 2023): His re-
search in Indonesian pesantren revealed that schools
implementing regular evaluations had a 20% higher
rate of student participation in religious activities
compared to those that did not.
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TABLE 2. Summary of Methodological Steps

Study Country Key Findings Strategies Used

(M. Z. Abidin et al., 2023; Z.
Abidin et al., 2019)

Indonesia Increased student engagement
with consistent encouragement and
recognition

Structured guidance, positive rein-
forcement

Wahid & Arifin (2024) Malaysia Greater moral and ethical develop-
ment among students participating
in religious activities

Regular and structured religious
programs

Asrilet al. (2014) Indonesia Improved understanding and prac-
tice of Islamic teachings through ex-
tracurricular activities

Teacher guidance, positive rein-
forcement

• Abdullah & Mahmud (2019): Their study in Malaysia
showed a 15% improvement in moral reasoning
among students after introducing systematic evalua-
tion methods.

• Siddiqui (2021): In Pakistani madrassas, schools with
comprehensive assessment protocols witnessed a
25% reduction in disciplinary issues, highlighting the
positive impact of evaluations on student behavior.

TABLE 3. Impact of Regular Evaluation and Assessment on Stu-
dent Outcomes

Country Improvement
Area

Percentage
Improvement

Indonesia Student Participation 20%
Malaysia Moral Reasoning 15%
Pakistan Reduction in Disciplinary Issues 25%

The findings from various studies and expert opinions
substantiate the critical role of regular evaluation and as-
sessment in thinternalizationon of Islamic Religious Edu-
cation values. The Structured and systematic evaluation
process contributes significantly to fostering a robust reli-
gious culture. At MA Pondok Pesantren Singa Putih By con-
tinuously assessing and refining the educational strategies,
the school ensures that both teachers and students are ef-
fectively engaged in thinternalizationon of PAI values, ulti-
mately enhancing the moral and ethical framework within
the educational environment (Rahayu et al., 2024; Yasa et
al., 2023).

3.6 Discussion
The findings from this study at MA Pondok Pesantren Singa
Putih indicate a significant positive impact of internalizing
Islamic Religious Education (PAI) values on fostering a re-
ligious culture within the school environment. The collab-
orative efforts among the principal, committee members,
and teachers have been pivotal in embedding these values
into various school activities, both extracurricular and in-
tracurricular (Bahri et al, 2022; Pratama et al., 2023; Utami
et al., 2023). This comprehensive approach ensures that Is-
lamic teachings are not confined to religious studies but
are integrated across all subjects, promoting a holistic ed-
ucational experience emphasizing moral and ethical devel-
opment.

Empirical evidence from previous research supports
these findings. For instance, a study by Haris & Cahyadi
(2021) and Nursaid et al. (2023) demonstrated that schools
implementing a structured religious education program
markedly improved students’ moral behaviour and engage-

ment in spiritual practices. The role of teachers in these
settings was critical, as they acted as role models and facil-
itators of religious discourse, much like the teachers at MA
Pondok Pesantren Singa Putih. Additionally, the practice
of regular supervision and feedback, as noted in this study,
aligns with findings from a survey by Ahmad and Shaharud-
din (2016), which highlighted the importance of continuous
evaluation and feedback in sustaining religious education
programs’ effectiveness .

However, some studies have presented contrasting
views, arguing that internalizing religious values can some-
times lead to a rigid school environment, potentially stifling
creativity and critical thinking . This study addresses such
concerns by demonstrating how a balanced approach, com-
bining structured guidance with positive reinforcement,
canmitigate these issues. The principal’s proactive involve-
ment in supporting less engaged students and the compre-
hensive evaluation mechanisms ensure that the religious
culture nurtured within the school remains dynamic and
inclusive. This balanced methodology not only fosters a
robust religious culture but also supports students’ overall
intellectual and moral development, offering a viable solu-
tion to the limitations identified in previous research Nur-
widodo et al. (2018); Rahardjanto et al. (2023).

4. CONCLUSION
The study on the internalization of Islamic Religious Edu-
cation (PAI) values at MA Pondok Pesantren Singa Putih in
Prigen, Pandaan, demonstrates a significant impact on fos-
tering a religious culture within the school environment.
By employing a descriptive qualitative methodology, the re-
search comprehensively analyses the planning, implemen-
tation, and assessment phases involved in embedding these
values into the school culture.

Key findings reveal that successfully internalising PAI
values is a collaborative endeavour involving the concerted
efforts of the principal, committee members, teachers, and
students. Integrating these values into extracurricular ac-
tivities ensures that religious teachings are not confined to
a single subject but interwoven throughout the entire edu-
cational experience.

Teachers are crucial in this process, acting as the pri-
mary agents in executing the internalization plans. Their
efforts are complemented by regular supervision and feed-
back mechanisms, which help maintain a consistent adher-
ence to religious values. Additionally, the structured guid-
ance and positive reinforcement provided to students en-
courage active participation and engagement in spiritual
activities. For students who exhibit less engagement, the
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principal offers additional support to foster their involve-
ment.

The evaluation process, conducted at the end of each
academic semester, focuses on assessing teacher perfor-
mance and the effectiveness of religious activities. This sys-
tematic evaluation ensures that the internalization efforts
are continually refined and improved.

In conclusion, the study highlights the successful inte-
gration of Islamic Religious Education values in nurturing
a robust religious culture at MA Pondok Pesantren Singa
Putih. The findings underscore the importance of collabo-
rative efforts, systematic evaluation, and the pivotal role of
teachers in achieving this goal. This research contributes
valuable insights into the methods and strategies that can
be employed to enhance the moral and ethical framework
within educational environments, ultimately promoting a
robust religious culture among students.
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